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1. Why rethink listening? 

This article draws scholarly attention to the fact that listening is not simply about receiving 
information. Instead, it can be an active process of highly demanding cognitive processing and highly 
responsive strategies. Arguably, receiving and responding are two interdependent steps in everyday 
communication. While the former may be passive, the latter is active. One cannot simply separate 
these and attribute the first step to the nature of the entire listening experience. This is because the 
ultimate purpose of listening is not just to retrieve data but to act upon that data. Such action can be 
public verbalisation, but it can also be speech in the mind (inner speech), self-whispering (private 
speech), and personal sharing with a peer (insider speech) (see, for example, [1]). Our experience and 
observation show that when many learners listen, they do not simply 'keep their mouth shut' but often 
exhibit proactive behavior such as murmuring words, writing them down, sharing them briefly with a 
peer, asking a question in writing or speaking, and recycle some of these actions where needs arise. 
In such a genuine environment of communication, listening in many cases shift from comprehension 
to acting upon comprehension. For the above reasons, the fact that listening is considered a passive, 
receptive skill, as opposed to active, productive speaking and writing skills, has unfavourably 
simplified the complexity of this area with all its mental processing demands on learners. It has been 
increasingly acknowledged that listening comprehension plays a major role in facilitating language 
learning. The development of effective listening skills should be viewed not only as a valuable process 
but also as an inherent, indispensable part of speaking and writing. 

The challenge of listening performance is that it places pressure on learners not only to pay full 
attention to and process information in a timely manner but also to utilise an array of functions such 
as planning, monitoring, inferencing, imagery-elaboration, summarisation, repetition, resourcing, 
note-taking, and so on. The application of strategy requires a high degree of intellectual consciousness 
and goal orientation which entails working memory, organising words in clusters, and tackling 
unfamiliar linguistic data. The connection between the purpose of listening and a range of skills being 
employed is an essential factor in listening ability. Listening takes on a complex nature as it requires 
learners to weave multiple components into a set of meanings. This practice is also known as input 
processing which falls into three categories namely metacognitive strategies, cognitive strategies, and 
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social-affective strategies (see, for example, [2], [3]). Cognitive strategies are utilised to process, 
understand, collect, and remember knowledge. Metacognitive strategies are for administering and 
assisting intellectual procedures as well as for handling obstacles through listening. Social-affective 
listening strategies are applied to procure the assistance of others/interlocutors to assist understanding 
and to facilitate students to handle negative feelings such as anxiety. The third type is also known as 
the cooperative listening technique which is best used for teaching a group of learners. Listening plays 
a strategic, embedded role in monitoring language and developing communication strategies. It has 
been acknowledged that strategic competence is the ability to make conversational plans and 
compensate for difficulties in verbal communication [4]. There is a flow of logical development in 
attentive listening, observing others' communication, engaging in self-directed speech, and 
negotiating all of these in the performance of language use [5]. So far, the relationship between silent 
observation and strategy development has rarely been a concern in second language acquisition 
research [6]. Although there are, admittedly, learners who cope with listening receptively, it would be 
unfair to treat all listeners as submissive recipients of  information. 

2. Challenging the receptive-productive dichotomy 

This is not the first article with an attempt to think of listening skills with a proactive capacity, but 
it would be a pioneering conversation that proposes ideas for the design of listening activities to assert 
such a capacity. Some scholars have acknowledged the logical flow between effective listening and 
the development of communication skills (see, for example, [7]). For instance, Noor and Toh maintain 
that learners who encounter the challenge of speaking skills often are those who suffer from lacking 
adequate listening skills [8].  A nominal amount of recent discourse has examined the notion of 
proactive listening by situating it within communication practice. Research conducted by [9] explores 
the relationship between the effect of listening on successful communication. The findings suggest 
that when learners are explicitly taught communication strategies, listening can become more effective 
by directly supporting language production. According to Dimoski, proactive listening enjoys more 
conditions to happen when auditory transcripts are provided to students for output rehearsal [10]. For 
example, after a listening comprehension task, learners would then use the script for reading aloud or 
a picture to practice roleplay. When silent comprehension and verbal practice flow together in the 
same activity, they combine efforts to reduce the dichotomy between listening and speaking. In other 
words, it is through strategic interaction with the auditory source that transforms the conventional 
model of what Björkman [11] refers to as ‘monologic events’ whereby listening is no more than a 
passive process of receiving input for comprehension.  

Another component that can be incorporated into every listening activity is a follow-up reflection 
stage in which learners discuss what strategies they have employed to obtain the most from the 
experience.  Such strategies may include noting down highly noticeable words, making gestures, 
doodling images or a mind chart, asking the teacher to pause the recording or replay certain segments 
of it, and so on. Such intensive use of tactics together with a discussion on them in the class would 
make listening highly communicative and not at all receptive anymore. The above-mentioned study 
by Dimoski et al. tapped into this productive listening capacity when it was organised for students, 
after the listening event, to produce a written reflection on how they thought about their learning 
process [10]. It was through such reflection that students discovered for themselves how much a 
listening experience can turn into communicative awareness, such as when they develop the need to 
use gestures in conversations, or when they repeat expressions in the recording to consolidate new 
language knowledge. In other words, it is through discussing subject content, articulating language 
knowledge, and sharing mate-cognitive strategies that make listening no longer a mere receptive task. 
Arguably, these are not follow-up steps after listening, but they represent the main components of the 
listening process itself. 

The emphasis on comprehension as the sole function of listening is highly questionable and the 
role of listening in verbal communication is more cohesive than we know. There is mutual integration 
among listening and other micro-skills, namely speaking, reading, and writing make up authentic 
communication [12]. Listening provides the indispensable linguistic, social, and cultural exposure that 
drives learners towards language acquisition [13]–[15]. Moreover, being the most frequently used 
language facility, listening connects input directly with output to shape communication in language 
learning [16], [17]. Half a century ago, research conducted by Mehrabian [18] already showed that 
the role of listening to speech in decoding a message plays only 45% in real-world communication 
while during 55% of the communication time, one simply does not listen but observes nonverbal 
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gestures, that is, receiving meaning from silence rather than from speech. This means that listening 
alone, in many cases, does not allow one to receive sufficient information. It also means that a major 
part of one’s receptive mechanism is not based on listening but on gesture. Although listeners may 
not talk much, their non-verbal language exerts influence over the direction of a conversation. Because 
of this, it would be misleading to assume that a listener only ‘receives’ information: they deliver 
information during the listening process. In the meanwhile, speakers do not deliver their message 
independently but often receive signals from listeners to adapt their speech.  

During a lesson that we once observed, the teacher said: ‘Let me give you some work to do at 
home’. After saying this, he looked at everybody who said nothing and continued: ‘Well, don’t 
complain. It’s important and I’ll consider giving you less work than usual, alright?’. The emerging 
question is: Did students merely receive information from the teacher? Did the teacher merely provide 
information? Students without having to talk delivered their responsive information back to the 
teacher, who then took it into account and modified his speech. Without having to say a word, the 
class actively influenced what the teacher continued to say. Based on this incident, we cannot assume 
that when listening, one receives data and does not change the nature of the conversation. The rest of 
the literature, unfortunately, overlooks the above reality and maintains that to listen is no more than 
to receive and comprehend. It is commonly assumed that listeners neither produce language [19]; nor 
change the nature of conversation either [20]. Listening, thus, is often narrowed down to the domain 
of comprehensible input [21], [22] whereby learners receive vocabulary, listen to materials and 
complete the answer only to demonstrate understanding [23]–[25]. Listener practice, in this way, is 
reduced to a passive role that stays outside of communication. The maximum that listers can do is to 
be exposed to the diversity of materials [17], [26], [27], without any feedback influence over them. 
By and large, listening has been perceived as having little or nothing to do with the output process in 
second language acquisition [19], [28], [29]. Listeners do not express any communicative value. By 
not making utterances, they neither influence interaction nor make output happen [8], [19], [30]. 
Besides such a passive role, listeners’ task is also subject to many constraints. For example, listeners 
often struggle with unpredictable obstacles such as failing to recognise words or losing track of 
auditory signals [20], [31]. Before we argue further for listening to be reconsidered as part of learners’ 
productive mechanism, let us turn our attention to what productive skills might comprise. Based on 
that understanding, we will then decide whether and how listening can meet those requirements. 

3. Embracing listening in productive characteristics 

Historically, listening was established as a receptive micro-skill during the late 1970s. In the 1970s 
and 1980s when form and meaning had a clear-cut distinction (see, for example, [32]), listening 
adopted a motor-receptive stance with strategies that handle technical aspects of language input such 
as sound recognition, synthesising details and inferring, among others [33], [34]. Drawn from such 
practical conceptualisation, listening and speaking were divided into two distinctive operations. That 
is to say, the idea of receptive and productive were borne out of a polarising view on linguistic mastery, 
which seemed to dominate ELT discourse in the 1970s and 1980s in which one major characteristic 
of ELT debate was opposing tendencies [35].  It was not until the early 1990s that communication 
was redefined more as a process and less as a product (1989a). Since then, views on language 
education have moved into more flexibility and harmony than contrast and opposition, with more 
flexible ideas such as eclectic instruction [36], real-world integrated skills [37], and post-method 
pedagogy [38]. Although the mindset about language skills has shifted from product-oriented to 
process-oriented thinking, listening continued to be seen as a stand-alone receptive construct, perhaps 
out of convenient labelling rather than pedagogical evolvement. Arguably, there is a need to rethink 
this categorisation. To retain the receptive and productive dichotomy is to hold on to a conservative 
trend that resists the ecological view on language today where boundaries in knowledge about 
communication have been reorganised beyond compartmentalisation. Pragmatically, both listeners' 
verbal and behavioral participation in communication that navigate conversation [31]. Logistically, 
such division only serves to keep language teaching in convenient chapters for easy reference [19], 
[30].  

Skills such as speaking and writing are categorised as productive due to their function in making 
output visible [39], [40]. It is believed that spoken output lays the foundation for listening [41], 
whereas written output serves accessible reading [39]. In this way, productive output serves 
comprehensible input. In other words, for a set of skills to be acknowledged as productive, it should 
first of all be visible. The question that should cross our mind, then, is: can listening be visible? When 
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we talk, how do we know that the interlocutor is listening? We know that through their gestures such 
as nodding and frowning, through their eye contact which shows they are with us in the conversation, 
through small sounds they make to confirm and encourage or disapprove and ponder, and through 
their posture which denotes interest or impatience. If we agree that these signals are important as part 
of communication, then listening does contain visible information. Visibility as one characteristic of 
listening, therefore, should make this competence a set of productive micro-skills. One prominent 
feature of productive skills is the embedment of rich communicative situations. In many cases, for 
language use to be well contextualised in a meaningful context, a useful educational approach can be 
Project-Based Learning (PBL) [42]–[46]. This tradition allows learners to create and execute plans as 
well as reflect and evaluate their learning through tasks reflecting authentic communication [47]–[49]. 
According to Stoller [50], such learning involves several tasks, including deciding on a theme of the 
project, thinking about skills, gathering information, setting objectives, analysing the project, 
presenting the outcome, and reflecting upon it. 

One example of such an activity would be learners introducing their hometowns to their 
classmates. To perform this task, they need to collect information on delicacies, art, history, and places 
of interest in their hometown to build content for the presentation. The teacher and peers then provide 
feedback and encourage the presenter to reflect on ways of improving content and methods of delivery. 
In this way, the activity has an authentic and collaborative nature [51]–[57]. In this complex process, 
speaking is not the only major component, but it is the involvement of listening, thinking, observation 
and reflection that builds the whole experience of production. In other words, both speaking and 
listening skills share an equally important responsibility in making output happen. Because of this, 
giving credit to speaking alone as productive skills while reducing listening to receptive skills not only 
misrepresents the equal weighing of skills but also fails to do justice to learners' interwoven efforts. 
In the meantime, the teacher and peers during the presentation listen not only to seek understanding 
but also to vigorously process data for constructing feedback. Before they can articulate their 
comments, such output exists in an invisible form as it is constantly built by listening, to the extent 
that there is no way to separate comprehension from feedback production. Listening, in this case, is 
far more complex than a mere process of receiving information. Instead, it is a highly proactive action 
that continuously feeds output into every piece of input, so that the moment the presentation ends, 
such invisible output is instantly delivered as feedback. If one assumes that listening is solely confined 
to information reception and passive comprehension, how would one explain where such construction 
of comments comes from? Why should output construction be considered a receptive process? In 
some instants, listening can serve comprehension alone; but, in many cases, it can stretch beyond 
comprehension and towards invisible speaking. To assume that all kinds of listening are of a receptive 
kind would be to devalue such productive dynamics in actual communication.  

In both speaking and writing skills, the involvement of feedback plays a huge role in the reflection 
process. It is the combination of feedback and reflection that offers full conditions for learners to 
explore their merits and shortcomings as well as to exchange ideas and suggestions [58]–[61]. This is 
a process that elevates language competence to a profound level. Furthermore, feedback from both 
students and teachers can also cultivate a critical thinking facility [58], [59], [61]–[63]. For feedback 
to achieve specific content and high quality, the listening process has to be much more attentive and 
rigorous than merely taking in information. The impact of specific, well-thought-out feedback cannot 
be more emphasised in language learning and performance (see, for example, [64]). For feedback to 
be of highly learnable quality requires that students have already had a strong, command of language 
skills, and preferably a better command than that of the presenter, so that they can see beyond the 
ability of the presenter [60]. By and large, the ability to interact with and assess communication 
circumstances is as valuable as the ability to produce language [65], [66]. It is through such active 
engagement, in this case, critical listening, that would maximise students’ productive learning in both 
accuracy and appropriateness of language use within communicative contexts [67]–[69]. When 
listening is well contextualised, it would stretch beyond a passive role and into more complex 
dynamics. Such dynamics embrace extended capacity such as integrated skills, enhanced focus on 
content, simulative situations, and so forth. It is through such design that listening can play a more 
embedded role beyond mere comprehension. Some examples of tasks that would allow learners to be 
more active in the integration of speaking and listening include storytelling connected to learning 
contents [70], problem-solving interactions [70]–[73], learner-centred discussion [67], [69], grammar 
in a simulative situation [74], [75], among others. All of these would create more learning motivation 
and connect listening closely with output preparation. 
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4. Recommended drama-based tasks for productive listening 

To make the above components possible, we would like to suggest the use of drama which 
embodies some features of productive learning. The relevant discourse has attributed a range of 
advantages to the use of drama in communicative language practice. They include a rich context [76], 
a sense of coherence [76], [77], collaborative and communicative work [78], an enjoyable learning 
environment [79], as well as orientation to both process and outcome. Besides, acting requires learners 
to interact with scripts, co-construct conversations and utilise body language as well as engage with 
both verbal and non-verbal contents [77], [80]. More importantly, acting promotes learners’ active 
listening skills because it encompasses cognitive, affective, and behavioral processes in 
communicative contexts [81]. For instance, learners would read their lines beforehand and listen to 
peers’ lines during acting. They pay attention to how intonation can be used to communicate feelings.  

Behavior such as gestures and facial expressions can signal emotion both productively and 
receptively. All of these are subject to multiple rehearsal experiences and feedback, making the 
learning process extremely rich in content and filled with intensively recycled language practice. 
Besides, exaggeration as an inherent element in drama also plays a role in the consolidation of verbal 
and non-verbal language as well as the awareness of purposeful talking and listening. It is through this 
enhanced practice that listening skills in the acting quality can be taken to the next level where it ranks 
equal with speaking in its communication. Impact. For example, a response to speech can be made 
both verbally and non-verbally whereby, in many cases, the listening of a character without answering 
can produce meanings and provoke reactions. Even a sound, a pause, or a look can be laden with 
intended communicative effects. Our proposed activity revolves around the story of Alice in 
Wonderland, a classic English novel that has been adapted into movies, plays, and musicals. The plot 
is full of twists and turns, along with collisions of strong emotions. We suggest using the BBC 
Learning English (2015) version which caters to EFL learners' language learning. This material 
contains general transcripts with corresponding recordings, both of which will be used during the task.  

Stage one – Role distribution and planning 

A class of about 20 students can be divided into three groups, each of which has a student leader 
who helps allocate multiple roles to group members. The teacher prepares three handouts. The first 
handout serves to assign roles for all the groups; the second sheet is the plot with the task to be played 
by each role including when they come in and what their intention is; and the third sheet is a feedback 
structure for students to later reflect on the learning process, including items such as acting skills, 
articulation, role fulfillment, what non-verbal behavior is significant, and what characters are 
important to listen to so that one’s role can be performed responsively. Stage properties are to be 
prepared by the whole class beforehand such as rabbit-ear headbands for the White Rabbit and a 
magician-like hat for the Hatter. With the help of the teacher, the class vote for one person to act as 
Alice, the leading female. This decision is based on everyone’s understanding that Alice is supposed 
to be a clever, well-mannered, and wildly curious character who is also praised for her courage and 
enthusiasm. For the play to happen smoothly, the student who slips into this role should have a fluent 
command of the target language. Listening plays a major role in this activity, which is as important as 
speaking. The teacher highlights that the most important focus in this play is personal expression, such 
as eye contact, facial expression, posture, and gesture, when each character listens to others. For 
example, When Alice enters Wonderland, she is expected to be fascinated or astonished by some 
animals or items that can speak human languages.  

Stage two – Play rehearsal 

Each team has 20 minutes to skim their lines and prepare for their performance. This is because 
improvisation without knowing the script in advance would be too hard [82]. The main content of the 
lines is to adhere to while the wording can be improvised by students. This stage of studying the lines 
will later assist listening practice when students combine their memory of the play content with their 
listening ability. It is through such a process that the role of cognitive familiarity and spontaneous 
communication merge (see, for example, [69], [81]). Later when it comes to acting, attentive listening 
is important not just for comprehension but also for timely and appropriate verbal interaction. As 
evident in the discourse, the goal of comprehensible input is to produce language [21], [22]. The 
teacher observes student rehearsal with a supervision role, giving advice on language use as well as 
verbal and non-verbal improvisation if needs be. Students who are not too confident in spontaneous 
speech can produce notes to use when necessary. It is important that the teacher encourages students’ 
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creative improvisation and gives compliments where appropriate to motivate students in their learning 
[83], [84]. 

Stage three – Student performance and teacher note-taking 

The teacher is the narrator of the story and students need to listen attentively to know when they 
need to enter their respective scenes. While watching, the teacher takes notes of each student's active 
listening, manifested through behavioral and emotional processing. There is a need to maintain acting 
while it is not one's turn to speak up. The most effective non-verbal expression would denote how 
well one is listening and later when it is one's turn to speak, the language would continue to 
demonstrate the continuation between listening and speaking in a coherent flow. Sometimes, 
coherence might break down, such as when characters do not show relevant behavior or when 
someone improvises too differently from the original script and others do not respond accordingly but 
focus only on their original script. The teacher should be able to identify such moments and follow 
them up, which would be a fantastic opportunity to teach students how productive listening is all about 
and what that means in real-world communication. All feedback should be saved until the end of the 
entire show and no disruption should be created by the teacher. Sometimes, the teacher can initiate a 
round of applause if students are doing particularly well at any instant of the play. Since the activity 
has a strong listening focus, notes on attentive listening, and how that builds responsive behavior 
should be taken in detail. For example, when Alice is falling down the hole, she is supposed to either 
raise both hands or cross her arms in front of her chest to simulate the dropping action.  

Stage four - Feedback and mutual learning 

Feedback is organised in three steps. The first step requires students to discuss what went well and 
what could be improved within their group. Self-assessment is an important strategy in reflective 
learning [85]–[88]. The second step asks every group to provide comments to other groups. In the 
third step, the teacher shares feedback with everyone. Overall, feedback should be both constructive 
and positive where relevant; and should be light-hearted or humorous rather than taking on the flavor 
of criticism. The reflective process should be managed in a way to bring out a positive, encouraging 
impact on students’ attitudes towards learning [89], which include, for example, peers complementing 
each other's good performance [63]. Even when there emerges a sense of competition or jealousy 
among peers, feedback should be viewed in light of healthy mutual learning [90]. This experience, 
besides students' mutual learning, would also inform the teacher in subsequent teaching decisions, 
especially after a detailed account of students' strengths and weaknesses is documented. This might 
include language use, awareness of social roles, attentive listening, and appropriate responses, 
pronunciation challenges, teamwork and creative improvisation, among others. When a learning 
experience is rich, it has the power to provide tremendous amounts of information that can illuminate 
learning needs and pedagogical responses to such needs (see, for example, [91], [92]. Besides, the 
way the teacher handles such events, if positive and flexible rather than negative and mechanical, 
might help students develop positive attitudes towards their language learning [93], [94].  

Sometime after the above activity, students might welcome a second chance to perform. This time, 
they should be allowed to enjoy more creative freedom in constructing their plot. When this happens, 
the teacher might wish to step back and invite one class member to act in the role of a director, that is, 
the supervisor of the entire production. To strengthen group cohesiveness, each team can come up 
with a name for themselves, such as the shining star, the determiner, the mystery team, and so on. The 
significance of this naming is to feel they belong to a wonderful group with a clear purpose. Before 
the performance date, the whole class should discuss a plot together in one lesson and each team 
should meet separately in their own time for preparation. The teacher can play the role of an advisor 
who provides comments when students need help, such as vocabulary choice, idea construction, the 
flow of the play, and so on. This consultation can happen during a lesson, after the lesson, or via email 
communication. The plot can be entirely original as created by students or it can be adapted from a 
well-known source. 

5. Conclusion 

To rethink the conventional conceptualisation of listening as a construct outside productivity, the 
article has explored a range of features that manifest a productive stance towards listening skills. Such 
features include attentive listening with output in mind, body language embedded in listening tasks, 
and contextualised language use where the boundary between speaking and listening is no longer 
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clear-cut. We have argued that when such features are applied to classroom activities, they provide 
conditions that make listening both simultaneously receptive and productive. We have handpicked 
and recommended procedural use of drama to break listening down into strategic components that 
would reveal layers of listening and bring communicative impact to the surface of classroom learning. 

 

Acknowledgment 

The authors would like to thank the School of Education Culture & Society, Monash University, 
Australia for the granted support. 

Declarations 

Author contribution : DB and YY; Conceptualization, methodology, writing, reviewing, 

and editing. 

Funding statement : No funding was made available for this research. 

Conflict of interest : The authors declare no conflict of interest. 

Additional information : No additional information is available for this paper. 

References 

[1] D. Bao, Understanding silence and reticence: Ways of participating in second language acquisition. New 

York: A&C Black, 2014. Available at: Google Books 

[2] J. M. O’Malley and A. U. Chamot, Learning Strategies in Second Language Acquisition. England: 

Cambridge University Press, 1990. doi: 10.1017/CBO9781139524490 

[3] L. Vandergrift, “The Comprehension Strategies of Second Language (French) Listeners: A Descriptive 

Study,” Foreign Lang. Ann., vol. 30, no. 3, pp. 387–409, Oct. 1997, doi: 10.1111/j.1944-

9720.1997.tb02362.x. 

[4] M. Canale and M. Swain, “Theoretical bases of communicative approaches to second language teaching 

and testing,” Appl. Linguist., vol. 1, no. 1, pp. 1–47, 1980.doi: 10.1093/applin/1.1.1 

[5] L. F. Bachman and A. S. Palmer, Language testing in practice: Designing and developing useful language 

tests, vol. 1. New York and London: Oxford University Press, 1996. Available at: Google Books 

[6] D. Bao, “The place of silence in second language acquisition,” English Lang. Teach. Res. J., vol. 1, no. 

1, pp. 26–42, Aug. 2019, doi: 10.33474/eltar-j.v1i1.4771. 

[7] M. S. Hernández, "Teaching effective listening comprehension: guidelines for EFL teachers," Repert. 

Am., no. 12, pp. 148–157, 2001. Available at: Google Scholar 

[8] E. E. Noor and G. Toh, “Keeping the conversation going: perceptions on teaching conversation to EFL 

learners.,” EA J., vol. 16, no. 1, pp. 56–65, 1998. Available at: Google Scholar 

[9] B. Dimoski, Y. J. Yujobo, and M. Imai, “Exploring the Effectiveness of Communication Strategies 

Through Pro-Active Listening in ELF-Informed Pedagogy,” Lang. Educ. Asia, vol. 7, no. 2, pp. 67–87, 

Dec. 2016, doi: 10.5746/LEiA/16/V7/I2/A02/Dimoski_Yujobo_Imai. 

[10] B. Dimoski, “A proactive ELF-aware approach to listening comprehension,” Cent. English as a Ling. Fr. 

J., vol. 2, no. 2, pp. 24–38, 2016. Available at: Google Scholar 

[11] B. Björkman, “So You Think You Can ELF: English as a Lingua Franca as the Medium of Instruction,” 

HERMES - J. Lang. Commun. Bus., no. 45, pp. 77–96, Oct. 2017, doi: 10.7146/hjlcb.v23i45.97348. 

[12] A. K. Arens and M. Jansen, “Self-concepts in reading, writing, listening, and speaking: A 

multidimensional and hierarchical structure and its generalizability across native and foreign languages.,” 

J. Educ. Psychol., vol. 108, no. 5, pp. 646–664, 2016, doi: 10.1037/edu0000081. 

[13] H. D. Brown, “Teaching by Principles: An Interactive Approach to Language Pedagogy.” Wiley Online 

Library, 2001. Available at: Google Scholar 

https://books.google.co.id/books?hl=id&lr=&id=FC3QAgAAQBAJ&oi=fnd&pg=PR6&dq=D.+Bao,+Understanding+silence+and+reticence:+Ways+of+participating+in+second+language+acquisition.+New+York:+A%26C+Black,+2014.&ots=2TyDmaCx_6&sig=OgtMgl4C8ksgVgl6XrRS0Wn8rpY&redir_esc=y#v=onepage&q=D.%20Bao%2C%20Understanding%20silence%20and%20reticence%3A%20Ways%20of%20participating%20in%20second%20language%20acquisition.%20New%20York%3A%20A%26C%20Black%2C%202014.&f=false
https://doi.org/10.1017/CBO9781139524490
https://doi.org/10.1111/j.1944-9720.1997.tb02362.x
https://doi.org/10.1111/j.1944-9720.1997.tb02362.x
https://doi.org/10.1093/applin/1.1.1
https://books.google.co.id/books?hl=id&lr=&id=E0yH0NdySrQC&oi=fnd&pg=PP9&dq=L.+F.+Bachman+and+A.+S.+Palmer,+Language+testing+in+practice:+Designing+and+developing+useful+language+tests,+vol.+1.+New+York+and+London:+Oxford+University+Press,+1996.&ots=CDA_gAMKFH&sig=U0aqDED4v-jKJmE7Rkdnpw96_U4&redir_esc=y#v=onepage&q=L.%20F.%20Bachman%20and%20A.%20S.%20Palmer%2C%20Language%20testing%20in%20practice%3A%20Designing%20and%20developing%20useful%20language%20tests%2C%20vol.%201.%20New%20York%20and%20London%3A%20Oxford%20University%20Press%2C%201996.&f=false
https://doi.org/10.33474/eltar-j.v1i1.4771
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=M.+S.+Hern%C3%A1ndez%2C+%22Teaching+effective+listening+comprehension%3A+guidelines+for+efl+teachers%2C%22+Repert.+Am.%2C+no.+12%2C+pp.+148-157%2C+2001.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=E.+E.+Noor+and+G.+Toh%2C+%22Keeping+the+conversation+going%3A+perceptions+on+teaching+conversation+to+EFL+learners.%2C%22+EA+J.%2C+vol.+16%2C+no.+1%2C+pp.+56-65%2C+1998.&btnG=
https://doi.org/10.5746/LEiA/16/V7/I2/A02/Dimoski_Yujobo_Imai
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=B.+Dimoski%2C+%22A+proactive+ELF-aware+approach+to+listening+comprehension%2C%22+Cent.+English+as+a+Ling.+Fr.+J.%2C+vol.+2%2C+no.+2%2C+pp.+24-38%2C+2016.&btnG=
https://doi.org/10.7146/hjlcb.v23i45.97348
https://doi.org/10.1037/edu0000081
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=Teaching+by+principles%3A+An+interactive+approach+to+language+pedagogy+.+White+Plains%2C+Addison%3A+Welsey+Longman&btnG=


126 International Journal of Education and Learning  ISSN 2684-9240 

 Vol. 4, No. 2, August 2022, pp. 119-129  

 Dat Bao & Yongde Ye (Listening as productive skills: Reinventing classroom tasks) 

 

[14] P. W. Peterson, Skills and strategies for proficient listening. Boston: Heinle & Heinle, 2001. Available 

at: Google Scholar 

[15] M. Rost, “Teaching and Researching Listening.” Longman Great Britain, London, pp. 30–31, 2002. 

Available at: Google Scholar 

[16] J. Morley, “Current Perspectives on Improving Aural Comprehension,” ESL Mag., vol. 2, no. 1, pp. 16–

19, 1999. Available at: Google Scholar 

[17] E. Namaziandost, A. Sabzevari, and A. Hashemifardnia, “The effect of cultural materials on listening 

comprehension among Iranian upper-intermediate EFL learners: In reference to gender,” Cogent Educ., 

vol. 5, no. 1, pp. 1–27, Jan. 2018, doi: 10.1080/2331186X.2018.1560601. 

[18] A. Mehrabian, Silent messages, vol. 8, no. 152. Wadsworth Belmont, CA, 1971. Available at: Google 

Scholar 

[19] D. J. Mendelsohn, Learning to listen: A strategy-based approach for the second language learner. San 

Diego, CA: Dominie Press, 1994. Available at: Google Scholar 

[20] C. M. Christine, “Learners’ self-reports on comprehension and learning strategies for listening,” Asian J. 

English Lang. Teach., vol. 12, pp. 45–68, 2002. Available at: Google Scholar 

[21] T. Hedge, Teaching and learning in the language classroom, vol. 5, no. 3. Oxford university press Oxford, 

UK, 2001. Available at: Google Books 

[22] H. H. Nguyen, “Fostering Positive Listening Habits among EFL Learners through the Application of 

Listening Strategy and Sub-skill Instructions,” J. Lang. Teach. Res., vol. 9, no. 2, pp. 268–279, Mar. 2018, 

doi: 10.17507/jltr.0902.07. 

[23] N. T. H. Ngo, “Some insights into listening strategies of learners of English as a foreign language in 

Vietnam,” Lang. Cult. Curric., vol. 28, no. 3, pp. 311–326, Sep. 2015, doi: 

10.1080/07908318.2015.1080721. 

[24] M. Wang and F. Hu, “Construction and Verification of Effectiveness of English Listening Teaching 

Model Based on Interactive Model Theory,” Theory Pract. Lang. Stud., vol. 8, no. 7, pp. 823–828, Jul. 

2018, doi: 10.17507/tpls.0807.13. 

[25] X. Yang, “On the Obstacles and Strategies in English Listening Teaching,” Theory Pract. Lang. Stud., 

vol. 9, no. 8, pp. 1030–1034, Aug. 2019, doi: 10.17507/tpls.0908.22. 

[26] B. Sadeghi, M. T. Hassani, and H. Noory, “The effect of teaching different genres on listening 

comprehension performance of Iranian EFL students,” J. Lang. Teach. Res., vol. 5, no. 3, pp. 517–523, 

2014. doi: 10.4304/jltr.5.3.517-523 

[27] S. Shahani and A. Tahriri, “The Impact of Silent and Freeze-Frame Viewing Techniques of Video 

Materials on the Intermediate EFL Learners’ Listening Comprehension,” SAGE Open, vol. 5, no. 2, pp. 

1–8, Apr. 2015, doi: 10.1177/2158244015585999. 

[28] D. Golkova and S. Hubackova, “Productive Skills in Second Language Learning,” Procedia - Soc. Behav. 

Sci., vol. 143, pp. 477–481, Aug. 2014, doi: 10.1016/j.sbspro.2014.07.520. 

[29] J. Field, Listening in the Language Classroom. Cambridge University Press, 2009.doi: 

10.1017/CBO9780511575945 

[30] L. Vandergrift, “Facilitating second language listening comprehension: acquiring successful strategies,” 

ELT J., vol. 53, no. 3, pp. 168–176, Jul. 1999, doi: 10.1093/elt/53.3.168. 

[31] N. R. Norrick, "Listening practices in English conversation: The responses elicit," J. Pragmat., vol. 44, 

no. 5, pp. 566–576, Apr. 2012, doi: 10.1016/j.pragma.2011.08.007. 

[32] M. Bygate, Speaking. Oxford university press, 1987. Available at: Google Books 

[33] J. R. Nord, “Developing listening fluency before speaking: An alternative paradigm,” System, vol. 8, no. 

1, pp. 1–22, Jan. 1980, doi: 10.1016/0346-251X(80)90020-2. 

[34] C. van Parreren, “Primacy of receptive skills in foreign language learning,” System, vol. 11, no. 3, pp. 

249–253, Jan. 1983, doi: 10.1016/0346-251X(83)90042-8. 

https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=P.+W.+Peterson%2C+Skills+and+strategies+for+proficient+listening.+Boston%3A+Heinle+%26+Heinle%2C+2001.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=M.+Rost%2C+%22Teaching+and+Researching+Listening.%22+Longman+Great+Britain%2C+London%2C+pp.+30-31%2C+2002.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=J.+Morley%2C+%22Current+Perspectives+on+Improving+Aural+Comprehension%2C%22+ESL+Mag.%2C+vol.+2%2C+no.+1%2C+pp.+16-19%2C+1999.&btnG=
https://doi.org/10.1080/2331186X.2018.1560601
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=A.+Mehrabian%2C+Silent+messages%2C+vol.+8%2C+no.+152.+Wadsworth+Belmont%2C+CA%2C+1971.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=A.+Mehrabian%2C+Silent+messages%2C+vol.+8%2C+no.+152.+Wadsworth+Belmont%2C+CA%2C+1971.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=D.+J.+Mendelsohn%2C+Learning+to+listen%3A+A+strategy-based+approach+for+the+second+language+learner.+San+Diego%2C+CA%3A+Dominie+Press%2C+1994.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=C.+M.+Christine%2C+%22Learners%27+self-reports+on+comprehension+and+learning+strategies+for+listening%2C%22+Asian+J.+English+Lang.+Teach.%2C+vol.+12%2C+pp.+45-68%2C+2002.&btnG=
http://www.tesl-ej.org/wordpress/issues/volume5/ej19/ej19r4/?wscr&fbclid=IwAR1L8YiDHL8ZvlvFkGShttps://preserve.lehigh.edu/cgi/viewcontent.cgi?article=1049&context=fire&fbclid=IwAR1f_WEnRpI0X4afK8mDY6v23qngY7zqE2fENGIVCTgnx7At-BWOAa58YM87RUbAnfnRxWZMDHxY03-vEhzTxVOJTgRbvvI37dM
https://doi.org/10.17507/jltr.0902.07
https://doi.org/10.1080/07908318.2015.1080721
https://doi.org/10.17507/tpls.0807.13
https://doi.org/10.17507/tpls.0908.22
https://doi.org/10.4304/jltr.5.3.517-523
https://doi.org/10.1177/2158244015585999
https://doi.org/10.1016/j.sbspro.2014.07.520
https://doi.org/10.1017/CBO9780511575945
https://doi.org/10.1093/elt/53.3.168
https://doi.org/10.1016/j.pragma.2011.08.007
https://books.google.co.id/books?hl=id&lr=&id=XozCwaqSJFIC&oi=fnd&pg=PP10&dq=M.+Bygate,+Speaking.+Oxford+university+press,+1987.&ots=_Zh0zAIU8P&sig=VIkPiVWOEokrJfKXNNKxTe4yK2Q&redir_esc=y#v=onepage&q=M.%20Bygate%2C%20Speaking.%20Oxford%20university%20press%2C%201987.&f=false
https://doi.org/10.1016/0346-251X(80)90020-2
https://doi.org/10.1016/0346-251X(83)90042-8


ISSN 2684-9240 International Journal of Education and Learning 127 
              Vol. 4, No. 2, August 2022, pp. 119-129  

 Dat Bao & Yongde Ye (Listening as productive skills: Reinventing classroom tasks) 

 

[35] D. Bao, “Developing materials for speaking skills,” in Developing materials for language teaching, 

London: Bloomsbury, 2013, pp. 407–428. Available at: Google Scholar 

[36] H. D. Brown, “Teaching by Principles: Interactive language teaching methodology.” Prentice Hall 

Regents, New York, 1994. Available at: Google Scholar 

[37] D. Nunan, "Syllabus Design Oxford University Press." Oxford, New York, 1988. Available at: Google 

Books 

[38] B. Kumaravadivelu, “The Postmethod Condition: (E)merging Strategies for SecondlForeign Language 

Teaching,” TESOL Q., vol. 28, no. 1, pp. 27–48, 1995, doi: 10.2307/3587814. 

[39] J. Harmer, The practice of English language teaching 4th ed. England: Pearson Education Limited, 2007. 

Available at: Google Books 

[40] M. Spratt, A. Pulverness, and M. Williams, The TKT course: Teaching knowledge test. Ernst Klett 

Sprachen, 2005. Available at: Google Scholar 

[41] H. Clark Herbert and E. V Clark, “Psychology and language: An introduction to psycholinguistics.” New 

York: Harcourt Brace, 1977. Available at: Google Scholar 

[42] N. L. P. N. S. P. Astawa, L. P. Artini, and P. K. Nitiasih, “Project-based Learning Activities and EFL 

Students’ Productive Skills in English,” J. Lang. Teach. Res., vol. 8, no. 6, pp. 1147–1155, Nov. 2017, 

doi: 10.17507/jltr.0806.16. 

[43] A. Kavlu, "Project-based learning assessment methods comparison in undergraduate EFL classes," Int. J. 

Soc. Sci. Educ. Stud., vol. 1, no. 4, pp. 47–59, 2015.doi: 10.31578/jebs.v1i1.8 

[44] A. Kavlu, "Implementation of project-based learning (PBL) in EFL (English as a foreign language) 

classrooms in Fezalar educational institutions (Iraq)," Int. J. Soc. Sci. Educ. Stud., vol. 4, no. 2, pp. 67–

79, 2017. doi: 10.23918/ijsses.v4i2sip67 

[45] A. M. Vaca Torres and L. F. Gómez Rodríguez, “Increasing EFL Learners’ Oral Production at a Public 

School Through Project-Based Learning,” PROFILE Issues Teach. Prof. Dev., vol. 19, no. 2, pp. 57–71, 

Jul. 2017, doi: 10.15446/profile.v19n2.59889. 

[46] S. Wang, “Project-based Language Learning in China: A Literature Review,” J. Lang. Teach. Res., vol. 

11, no. 1, pp. 66–72, Jan. 2020, doi: 10.17507/jltr.1101.08. doi: 10.17507/jltr.1101.08 

[47] W. E. Blank and S. Harwell, Promising Practices for Connecting High School to the Real World. ERIC, 

1997. Available at: Google Scholar 

[48] K. P. Dickinson et al., “Technical Assistance Guide: Providing Educational Services in the Summer 

Youth Employment and Training Program.” ERIC, 1998. Available at: Google Scholar 

[49] P. S. Westwood, What teachers need to know about teaching methods. Camberwell Australia: Aust 

Council for Ed Research, 2008. Available at: Google Books 

[50] F. L. Stoller, “Project Work: A Means to Promote Language Content,” Forum Fam. Plan. West. Hemisph., 

vol. 35, no. 4, pp. 1–16, 1997. Available at: Google Scholar 

[51] P. C. Blumenfeld, E. Soloway, R. W. Marx, J. S. Krajcik, M. Guzdial, and A. Palincsar, “Motivating 

Project-Based Learning: Sustaining the Doing, Supporting the Learning,” Educ. Psychol., vol. 26, no. 3–

4, pp. 369–398, Jun. 1991, doi: 10.1080/00461520.1991.9653139. 

[52] H. A. Hadim and S. K. Esche, “Enhancing the engineering curriculum through project-based learning,” 

in 32nd Annual Frontiers in Education, 2002, vol. 2, pp. 1–6. Available at: Google Scholar 

[53] N. Henze and W. Nejdl, “A Web-Based Learning Environment: Applying Constructivist Teaching 

Concepts in Virtual Learning Environments,” in The Virtual Campus, Boston, MA: Springer US, 1998, 

pp. 63–77. doi: 10.1007/978-0-387-35352-4_7 

[54] J. Holt, “How children fail,” J. Read. Spec., vol. 6, no. 1, pp. 4–7, Oct. 1966, doi: 

10.1080/19388076609556948. 

[55] R. Ribé and N. Vidal, Project Work: Step by Step. Heinemann, 1993. Available at: Google Scholar 

https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=+D.+Bao%2C+%22Developing+materials+for+speaking+skills%2C%22+in+Developing+materials+for+language+teaching%2C+London%3A+Bloomsbury%2C+2013%2C+pp.+407-428.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=H.+D.+Brown%2C+%22Teaching+by+Principles%3A+Interactive+language+teaching+methodology.%22+Prentice+Hall+Regents%2C+New+York%2C+1994.&btnG=
https://d1wqtxts1xzle7.cloudfront.net/37298400/Syllabus_Design_by_David_Nunan-with-cover-page-v2.pdf?Expires=1659142097&Signature=HMwciae6yxMkxUZktBnsmoOsOLSo03G3XbRlV9p4aQRApxdE~YVRl6NrVtwsRCk1UatwW7dNHlqYqFpCzRLYh4d9TWUPD7m5jKqXSjde66bp83dSmG-4Q59gY5djJhcRXt8SnEY-l8NSiCZc~LD3f4obpol-17zsmMr7sdnCiQxOd5FE2Vq-GPuVPRQUzsF91AKpn83rBZ-d5ByUUsURO6lqg12Wrac0Xrea3xjrUlbo3v8M~E-SOD1iB4ty4yIPJENABzxpK7qorKXgubJYTgjMcm5KRy3C5tPiB-KT2yRNeS~o82kR9lTqoyFyf1oKndUUN7lMbzXF9DvoC9sdfw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/37298400/Syllabus_Design_by_David_Nunan-with-cover-page-v2.pdf?Expires=1659142097&Signature=HMwciae6yxMkxUZktBnsmoOsOLSo03G3XbRlV9p4aQRApxdE~YVRl6NrVtwsRCk1UatwW7dNHlqYqFpCzRLYh4d9TWUPD7m5jKqXSjde66bp83dSmG-4Q59gY5djJhcRXt8SnEY-l8NSiCZc~LD3f4obpol-17zsmMr7sdnCiQxOd5FE2Vq-GPuVPRQUzsF91AKpn83rBZ-d5ByUUsURO6lqg12Wrac0Xrea3xjrUlbo3v8M~E-SOD1iB4ty4yIPJENABzxpK7qorKXgubJYTgjMcm5KRy3C5tPiB-KT2yRNeS~o82kR9lTqoyFyf1oKndUUN7lMbzXF9DvoC9sdfw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://doi.org/10.2307/3587814
http://thuvien.thanglong.edu.vn:8080/dspace/bitstream/TLU-123456789/1622/1/TVS.000803-%20The_Practice_of_English_Language_Teaching%204th%20edition_1.pdf
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=+M.+Spratt%2C+A.+Pulverness%2C+and+M.+Williams%2C+The+TKT+course%3A+Teaching+knowledge+test.+Ernst+Klett+Sprachen%2C+2005.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=+H.+Clark+Herbert+and+E.+V+Clark%2C+%22Psychology+and+language%3A+An+introduction+to+psycholinguistics.%22+New+York%3A+Harcourt+Brace%2C+1977.&btnG=
https://doi.org/10.17507/jltr.0806.16
https://doi.org/10.31578/jebs.v1i1.8
https://doi.org/10.23918/ijsses.v4i2sip67
https://doi.org/10.15446/profile.v19n2.59889
https://doi.org/10.17507/jltr.1101.08
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=W.+E.+Blank+and+S.+Harwell%2C+Promising+Practices+for+Connecting+High+School+to+the+Real+World.+ERIC%2C+1997.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=K.+P.+Dickinson+et+al.%2C+%22Technical+Assistance+Guide%3A+Providing+Educational+Services+in+the+Summer+Youth+Employment+and+Training+Program.%22+ERIC%2C+1998.&btnG=
https://books.google.co.id/books?hl=id&lr=&id=vd7kjZd_M-EC&oi=fnd&pg=PR3&dq=P.+S.+Westwood,+What+teachers+need+to+know+about+teaching+methods.+Camberwell+Australia:+Aust+Council+for+Ed+Research,+2008.&ots=x3TSzy-mIs&sig=kS17ssX13NLf--_LhROoLT3pWsM&redir_esc=y#v=onepage&q&f=false
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=+%22Project+Work%3A+A+Means+to+Promote+Language+Content%2C%22+&btnG=
https://doi.org/10.1080/00461520.1991.9653139
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=H.+A.+Hadim+and+S.+K.+Esche%2C+%22Enhancing+the+engineering+curriculum+through+project-based+learning%2C%22+in+32nd+Annual+Frontiers+in+Education%2C+2002%2C+vol.+2%2C+pp.+1-6.&btnG=
https://doi.org/10.1007/978-0-387-35352-4_7
https://doi.org/10.1080/19388076609556948
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=R.+Rib%C3%A9+and+N.+Vidal%2C+Project+Work%3A+Step+by+Step.+Heinemann%2C+1993.&btnG=


128 International Journal of Education and Learning  ISSN 2684-9240 

 Vol. 4, No. 2, August 2022, pp. 119-129  

 Dat Bao & Yongde Ye (Listening as productive skills: Reinventing classroom tasks) 

 

[56] C. R. Rogers and H. J. Freiberg, Freedom to learn. Columbus: Charles Merrill, 1969. Available at: Google 

Scholar 

[57] S. Yam and P. Rossini, “Implementing a project-based learning approach in an introductory property 

course,” in 16th Pacific Rim Real Estate Society Conference, 2010, pp. 1–19. Available at: Google 

Scholar 

[58] L. Y. Jiao, “Application of cooperative learning in teaching college English writing,” US-China Foreign 

Lang., vol. 5, no. 5, pp. 31–44, 2007. Available at: Google Scholar 

[59] T. Kamimura, “Effects of Peer Feedback on EFL Student Writers at Different Levels of English 

Proficiency: A Japanese Context,” TESL Canada J., vol. 23, no. 2, pp. 22–34, Jun. 2006, doi: 

10.18806/tesl.v23i2.53. 

[60] J. Williams and G. Cui, Teaching writing in second and foreign language classrooms. New York: 

McGraw-Hill, 2005. Available at: Google Books 

[61] Y.-H. Zeng, “Peer feedback in college SLW classroom,” Sino-US English Teach., vol. 3, no. 3, pp. 1–6, 

2006. Available at: Google Scholar 

[62] K. Hirose, “Cooperative learning in English writing instruction through peer feedback,” Hirosepaper.doc. 

Hirosepaper.doc, 2008. Available at: Google Scholar 

[63] P. Rollinson, “Using peer feedback in the ESL writing class,” ELT J., vol. 59, no. 1, pp. 23–30, Jan. 2005, 

doi: 10.1093/elt/cci003. 

[64] B. Behin and S. Hamidi, "Peer Correction: The Key to Improve Iranian English as a Foreign Language 

Learners' Productive Writing Skill," Procedia - Soc. Behav. Sci., vol. 30, pp. 1057–1060, 2011, doi: 

10.1016/j.sbspro.2011.10.206. 

[65] B. L. Brown, Applying Constructivisim in Vocational and Career Education. ERIC, 1998. Available at: 

Google Scholar 

[66] J. M. Dirkx, M. Amey, and L. Haston, "Context in the contextualized curriculum: Adult life worlds as 

unitary or multiplistic," in 18th annual Midwest Research to Practice Conference in Adult, Continuing, 

and Community Education, 1999. doi: 10.1002/ace.8307 

[67] M. J. Hannafin and K. M. Hannafin, “Cognition and Student-Centered, Web-Based Learning: Issues and 

Implications for Research and Theory,” in Learning and Instruction in the Digital Age, Boston, MA: 

Springer US, 2010, pp. 11–23. doi: 10.1007/978-1-4419-1551-1_2 

[68] H. Ogata and Y. Yano, “Context-aware support for computer-supported ubiquitous learning,” in The 2nd 

IEEE International Workshop on Wireless and Mobile Technologies in Education, 2004, pp. 27–34, doi: 

10.1109/WMTE.2004.1281330. 

[69] H. Zhang, W.-Y. Hwang, S.-Y. Tseng, and H. S. L. Chen, “Collaborative Drama-Based EFL Learning in 

Familiar Contexts,” J. Educ. Comput. Res., vol. 57, no. 3, pp. 697–722, Jun. 2019, doi: 

10.1177/0735633118757731. 

[70] M. Prensky, “Digital game-based learning,” Comput. Entertain., vol. 1, no. 1, pp. 21–21, Oct. 2003, doi: 

10.1145/950566.950596. 

[71] H.-R. Chen and Y.-S. Lin, “An examination of digital game-based situated learning applied to Chinese 

language poetry education,” Technol. Pedagog. Educ., vol. 25, no. 2, pp. 171–186, Mar. 2016, doi: 

10.1080/1475939X.2015.1007077. 

[72] Y.-J. Lan, I. Y. T. Hsiao, and M.-F. Shih, “Effective learning design of game-based 3D virtual language 

learning environments for special education students,” J. Educ. Technol. Soc., vol. 21, no. 3, pp. 213–

227, 2018. Available at: Google Scholar 

[73] H.-Y. Sung, G.-J. Hwang, and Y.-F. Yen, “Development of a contextual decision-making game for 

improving students’ learning performance in a health education course,” Comput. Educ., vol. 82, pp. 179–

190, 2015. doi: 10.1016/j.compedu.2014.11.012 

[74] H.-T. Hung, J. C. Yang, G.-J. Hwang, H.-C. Chu, and C.-C. Wang, “A scoping review of research on 

digital game-based language learning,” Comput. Educ., vol. 126, pp. 89–104, Nov. 2018, doi: 

10.1016/j.compedu.2018.07.001. 

https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=C.+R.+Rogers+and+H.+J.+Freiberg%2C+Freedom+to+learn.+Columbus%3A+Charles+Merrill%2C+1969.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=C.+R.+Rogers+and+H.+J.+Freiberg%2C+Freedom+to+learn.+Columbus%3A+Charles+Merrill%2C+1969.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=S.+Yam+and+P.+Rossini%2C+%22Implementing+a+project-based+learning+approach+in+an+introductory+property+course%2C%22+in+16th+Pacific+Rim+Real+Estate+Society+Conference%2C+2010%2C+pp.+1-19.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=S.+Yam+and+P.+Rossini%2C+%22Implementing+a+project-based+learning+approach+in+an+introductory+property+course%2C%22+in+16th+Pacific+Rim+Real+Estate+Society+Conference%2C+2010%2C+pp.+1-19.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=L.+Y.+Jiao%2C+%22Application+of+cooperative+learning+in+teaching+college+English+writing%2C%22+US-China+Foreign+Lang.%2C+vol.+5%2C+no.+5%2C+pp.+31-44%2C+2007.&btnG=
https://doi.org/10.18806/tesl.v23i2.53
https://www.cambridge.org/core/journals/studies-in-second-language-acquisition/article/abs/second-language-learning-theories-2nd-ed-rosamond-mitchell-and-florence-myles-london-arnold-2004-pp-xiii-303-2195-paper/039A14C34AF03B379365ABE251DCCF8F
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=Y.-H.+Zeng%2C+%22Peer+feedback+in+college+SLW+classroom%2C%22+Sino-US+English+Teach.%2C+vol.+3%2C+no.+3%2C+pp.+1-6%2C+2006.&btnG=
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=K.+Hirose%2C+%22Cooperative+learning+in+English+writing+instruction+through+peer+feedback%2C%22+Hirosepaper.doc.+Hirosepaper.doc%2C+2008.&btnG=
https://doi.org/10.1093/elt/cci003
https://doi.org/10.1016/j.sbspro.2011.10.206
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=+Applying+Constructivisim+in+Vocational+and+Career+Education.+ERIC%2C+1998.&btnG=
https://doi.org/10.1002/ace.8307
https://doi.org/10.1007/978-1-4419-1551-1_2
https://doi.org/10.1109/WMTE.2004.1281330
https://doi.org/10.1177/0735633118757731
https://doi.org/10.1145/950566.950596
https://doi.org/10.1080/1475939X.2015.1007077
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=Y.-J.+Lan%2C+I.+Y.+T.+Hsiao%2C+and+M.-F.+Shih%2C+%22Effective+learning+design+of+game-based+3D+virtual+language+learning+environments+for+special+education+students%2C%22+J.+Educ.+Technol.+Soc.%2C+vol.+21%2C+no.+3%2C+pp.+213-227%2C+2018.&btnG=
https://doi.org/10.1016/j.compedu.2014.11.012
https://doi.org/10.1016/j.compedu.2018.07.001


ISSN 2684-9240 International Journal of Education and Learning 129 
              Vol. 4, No. 2, August 2022, pp. 119-129  

 Dat Bao & Yongde Ye (Listening as productive skills: Reinventing classroom tasks) 

 

[75] G.-J. Hwang and S.-Y. Wang, “Single loop or double loop learning: English vocabulary learning 

performance and behavior of students in situated computer games with different guiding strategies,” 

Comput. Educ., vol. 102, pp. 188–201, Nov. 2016, doi: 10.1016/j.compedu.2016.07.005. 

[76] S. Phillips, Drama with children. New York: Oxford University Press, 1999. Available at: Google Books 

[77] A. Maley and A. Duff, Drama Techniques. Cambridge University Press, 2005. doi: 

10.1017/CBO9780511733079 

[78] V. Chauhan, “Drama techniques for teaching English,” Internet TESL J., vol. 10, no. 10, pp. 1–3, 2004. 

Available at: iteslj.org 

[79] L. Sirisrimangkorn, “The Use of Project-based Learning Focusing on Drama to Promote Speaking Skills 

of EFL Learners,” Adv. Lang. Lit. Stud., vol. 9, no. 6, pp. 14–20, Dec. 2018, doi: 

10.7575/aiac.alls.v.9n.6p.14. 

[80] S. Rew and Y. Moon, “The effects of using English drama on the learning of target expressions for 

primary school students,” J. Asia TEFL, vol. 10, no. 4, pp. 215–23, 2013. Available at: Google Scholar 

[81] S. M. Jones, G. D. Bodie, and S. D. Hughes, “The Impact of Mindfulness on Empathy, Active Listening, 

and Perceived Provisions of Emotional Support,” Communic. Res., vol. 46, no. 6, pp. 838–865, Aug. 

2019, doi: 10.1177/0093650215626983. 

[82] A. C. Anderson, A. Anderson, and T. Lynch, Listening. New York: Oxford University Press, 1988. 

Available at: Google Books 

[83] K. C. Cleveland, J. A. Quas, and T. D. Lyon, “The effects of implicit encouragement and the putative 

confession on children’s memory reports,” Child Abuse Negl., vol. 80, pp. 113–122, Jun. 2018, doi: 

10.1016/j.chiabu.2018.03.024. 

[84] P. Cushman and J. Cowan, “Enhancing student self‐worth in the primary school learning environment: 

teachers’ views and students’ views,” Pastor. Care Educ., vol. 28, no. 2, pp. 81–95, Jun. 2010, doi: 

10.1080/02643944.2010.481311. 

[85] S. Bloxham and P. Boyd, Developing Effective Assessment In Higher Education: A Practical Guide: A 

Practical Guide. McGraw-Hill Education (UK), 2007. Available at: Google Books 

[86] S. Imel, “Metacognitive Skills for Adult Learning Trends and Issues Alert No 39.” ERIC, Columbus, 

2002. Available at: Google Scholar 

[87] K. H. K. Tan, “Qualitatively different ways of experiencing student self‐assessment,” High. Educ. Res. 

Dev., vol. 27, no. 1, pp. 15–29, Mar. 2008, doi: 10.1080/07294360701658708. 

[88] H. Weisi and M. N. Karimi, “The Effect of Self-Assessment Among Iranian EFL Learners,” Procedia - 

Soc. Behav. Sci., vol. 70, pp. 731–737, Jan. 2013, doi: 10.1016/j.sbspro.2013.01.117. 

[89] M. Azarnoosh, “Peer assessment in an EFL context: attitudes and friendship bias,” Lang. Test. Asia, vol. 

3, no. 1, pp. 1–10, Dec. 2013, doi: 10.1186/2229-0443-3-11. 

[90] S. Ghahari and M. Sedaghat, “Optimal feedback structure and interactional pattern in formative peer 

practices: Students’ beliefs,” System, vol. 74, pp. 9–20, Jun. 2018, doi: 10.1016/j.system.2018.02.003. 

[91] R. Stiggins, “Assessment for learning: A key to motivation and achievement,” EDge latest Inf. Educ. 

Pract., vol. 2, no. 2, pp. 1–19, 2006. Available at: Google Scholar 

[92] E. M. White, Putting assessment for learning into practice in a higher education EFL context. Universal-

Publishers, 2009. Available at: Google Books 

[93] D. C. Colby, “Using" assessment for Learning" Practices with Pre-university Level ESL Students: A 

Mixed Methods Study of Teacher and Student Performance and Beliefs.” McGill University Library, 

2010. Available at: Google Scholar 

[94] Z. Gan, F. Liu, and C. C. R. Yang, “Assessment for learning in the Chinese context: Prospective EFL 

teachers’ perceptions and their relations to learning approach,” J. Lang. Teach. Res., vol. 8, no. 6, pp. 

1126–1134, 2017. doi: 10.17507/jltr.0806.13 

 

https://doi.org/10.1016/j.compedu.2016.07.005
https://books.google.co.id/books?hl=id&lr=&id=XiPqzmyWzjMC&oi=fnd&pg=IA1&dq=S.+Phillips,+Drama+with+children.+New+York:+Oxford+University+Press,+1999.&ots=6UG-ZTvs_e&sig=DHUzPzwy78TqcwNO46zJ0E5cEaA&redir_esc=y#v=onepage&q=S.%20Phillips%2C%20Drama%20with%20children.%20New%20York%3A%20Oxford%20University%20Press%2C%201999.&f=false
https://doi.org/10.1017/CBO9780511733079
http://iteslj.org/Techniques/Chauhan-Drama
https://doi.org/10.7575/aiac.alls.v.9n.6p.14
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=+S.+Rew+and+Y.+Moon%2C+%22The+effects+of+using+English+drama+on+the+learning+of+target+expressions+for+primary+school+students%2C%22+J.+Asia+TEFL%2C+vol.+10%2C+no.+4%2C+pp.+215-23%2C+2013.&btnG=
https://doi.org/10.1177/0093650215626983
https://books.google.co.id/books?hl=id&lr=&id=3PC7fNn0iQoC&oi=fnd&pg=PP7&dq=A.+C.+Anderson,+A.+Anderson,+and+T.+Lynch,+Listening.+New+York:+Oxford+University+Press,+1988.&ots=m33I_kCoI8&sig=ynm-nox02jTm-AX1TV68Fy3wtXI&redir_esc=y#v=onepage&q&f=false
https://doi.org/10.1016/j.chiabu.2018.03.024
https://doi.org/10.1080/02643944.2010.481311
https://books.google.co.id/books?hl=id&lr=&id=d2ZNIm0LHDIC&oi=fnd&pg=PP1&dq=S.+Bloxham+and+P.+Boyd,+Developing+Effective+Assessment+In+Higher+Education:+A+Practical+Guide:+A+Practical+Guide.+McGraw-Hill+Education+(UK),+2007.&ots=pN4mLRNj9Z&sig=vtglrYEEr2B94PO7lXTf0P094CA&redir_esc=y#v=onepage&q=S.%20Bloxham%20and%20P.%20Boyd%2C%20Developing%20Effective%20Assessment%20In%20Higher%20Education%3A%20A%20Practical%20Guide%3A%20A%20Practical%20Guide.%20McGraw-Hill%20Education%20(UK)%2C%202007.&f=false
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=S.+Imel%2C+%22Metacognitive+Skills+for+Adult+Learning+Trends+and+Issues+Alert+No+39.%22+ERIC%2C+Columbus%2C+2002.&btnG=
https://doi.org/10.1080/07294360701658708
https://doi.org/10.1016/j.sbspro.2013.01.117
https://doi.org/10.1186/2229-0443-3-11
https://doi.org/10.1016/j.system.2018.02.003
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=R.+Stiggins%2C+%22Assessment+for+learning%3A+A+key+to+motivation+and+achievement%2C%22+EDge+latest+Inf.+Educ.+Pract.%2C+vol.+2%2C+no.+2%2C+pp.+1-19%2C+2006.&btnG=
https://books.google.co.id/books?hl=id&lr=&id=rv9qv80MyLkC&oi=fnd&pg=PA6&dq=E.+M.+White,+Putting+assessment+for+learning+into+practice+in+a+higher+education+EFL+context.+Universal-Publishers,+2009.&ots=c2vS41WI1i&sig=7tIIG7CCd13N02LzhLfKJY7NBlI&redir_esc=y#v=onepage&q=E.%20M.%20White%2C%20Putting%20assessment%20for%20learning%20into%20practice%20in%20a%20higher%20education%20EFL%20context.%20Universal-Publishers%2C%202009.&f=false
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=D.+C.+Colby%2C+%22Using%22+assessment+for+Learning%22+Practices+with+Pre-university+Level+ESL+Students%3A+A+Mixed+Methods+Study+of+Teacher+and+Student+Performance+and+Beliefs.%22+McGill+University+Library%2C+2010.&btnG=
https://doi.org/10.17507/jltr.0806.13

