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1. Introduction 

The low competitiveness of Indonesian nurses abroad is frequently attributed to their lack of 
communication English skills and cultural differences [1]. This situation provides an opportunity and 
a challenge for nursing education institutions in Indonesia to raise the quality of their alumni, 
particularly the quality of student soft skills concerning communicative competence. This enhanced 
language proficiency is expected to broaden potentials for Indonesian nurses to contend with nurse 
nursing professionals from Southeast Asian countries such as Malaysia, the Philippines, Thailand, and 
Vietnam, as well as increased demand for Indonesian nurses from developed countries like Japan, 
Korea, countries in Europe, and North America [2], [3]. In general, Indonesian nurses have good 
clinical skills but are weak in oral communication skills, especially those related to nursing medical 
communication. Language literacy, in its largest context, encompasses not only traditional skills and 
knowledge such as reading and writing elements from print texts but also the needs of the students 
who choose to live and learn in a virtualized environment [4]. A nurse's role in carrying out treatment 
actions on patients is very strategic, which necessitates good communication skills. The ability to use 
spoken language effectively in a way that society understands and accepts as a means of 
communication is referred to as communicative competence [5]. Good communication for nurses 
would include the ability to articulate nursing skills, prescription medications, illnesses, related 
diseases, clinical actions, and other topics. To illustrate a nurse-patient relationship, nurses who work 
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 The quality of Indonesian nurses promoted to work abroad is greatly 
affected by their ability to communicate in medical English. Some 
previous studies have explored the effectiveness of using digital 
storytelling in the foreign language learning process. However, research 
on the application of this method to improve communication competence 
in ESP nursing is still very limited. The objectives of the study are to test 
whether or not the digital storytelling method can improve nursing 
students’ English communicative competence and to describe their 
perceptions on the benefits of using the digital storytelling method. Using 
mix method approach by the classroom action research design, with 125 
nurses’ samples, the study proves that nurses' communication skills 
(grammatical competence, strategic competence, and sociolinguistic 
competence) improve significantly by using this method.  In addition, the 
majority of the students responded positively and showed some benefits 
of using the method; learning interests, confidence in communicating in 
English, and opportunity to practice their English. Considering the 
advantages of applying this method, medical English teachers are 
expected to use this method in their teaching practice. other language 
skills in the medical field should be investigated by future researchers  
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in hospitals or medical health centers should be able to work evidently. Education and strategies of 
the company are required to enhance emergency room (ER) nurses' language skills. The ESP material 
properties directly address a nurse's ability to converse about medical issues [6]. The English nursing 
curriculum outlines the critical aspects of ESP information exchange, such as grammatical 
competence, strategic competence, and sociolinguistic competence. Grammatical ability is the 
understanding of how grammar is used in communication. This competency has three components: 
knowledge of grammar rules, vocabulary, pronunciation, spelling, and so on. Sociolinguistic 
competence is made up of two sets of rules - sociocultural rules and rules of discourse. Sociocultural 
rules specify how to use language appropriately in a given situation: they address style, register, 
politeness, and so on. This competence focuses on specific cohesion devices (grammatical links) and 
coherence rules (acceptable combination of discourse) to arrange forms and meanings. Strategic 
competence is the ability to effectively communicate one's meaning to communicative partners, 
particularly when problems occur during the communication process. 

In Indonesia, nursing educational establishments have used a range of techniques to optimize 
English communication skills, particularly English for Specific Purposes (ESP) [7]. However, these 
methods and approaches have not been successful in improving students' oral communication skills 
substantially. According to preliminary research undertaken by some English teachers in nursing 
education institutions in Indonesia, most of them proceeded to use conventional methods in the 
process of teaching ESP [8]. The ESP teachers simply modified traditional methods for improving 
nursing students' communication abilities, such as role-playing, simulation, and direct methods [9]. 
These learning methods [10-12], however, have not been able to stimulate and improve nursing 
students' English communication skills. So far, learning methods have only focused on how to speak 
perfect English, rather than how to use English to meet the communication needs of nurses. 
Furthermore, rather than oral communication, the material taught emphasizes mastery of written 
communication. Increasing nursing communicative competence in English is one of the goals of 
nursing education institutions in Indonesia today [13]. Several efforts have been made to improve 
students' English communication skills, including the updating of the Nursing English ESP curriculum 
and the implementation of various language learning methods. However, this effort has not resulted 
in the expected level of language learning. As a result, developing communication skills should 
emphasize the practice of using language in context. With the spread of new media in all forms of 
technology, foreign language teachers in Indonesia have incorporated digitally mediated and 
collaborative learning chances to advance nursing communicative competence. Foreign language 
learning has inevitably moved online that digital communication can support future expertise as well 
as new spaces for increased ease with a broader set of communicators [14].  

Understanding language and using language effectively and acceptably in society are referred to 
as communicative competence [5]. The term coined by Dell Hymes which was evolved into a 
linguistic concept coined by Noam Chomsky. Most academics now consider linguistic competence to 
be a component of communicative competence. In Savignon [5], Berns digested norms in the learning 
of English as an international language, emphasizing that the concept of language learning suitable 
for learners necessarily requires a comprehension of the socially constructed aspects of language use. 
Furthermore, using a methodology for developing communicative competence requires a 
comprehension of differences in learning styles. Educational innovation is best advanced through the 
creation of local materials, which, in turn, rely on classroom teachers' cooperation. For nurses, 
communicative competence refers to the understanding of effective and appropriate medical 
communication patterns, as well as the ability to apply and adapt that understanding in a variety of 
contexts [15]. Nurses, particularly in medical settings, should have cognitive knowledge of 
communication based on observation and instruction. Furthermore, Liyanage et,al [16] argue that the 
most recent achievement in TESOL has been the increased emphasis on a communicative approach 
in language teaching. Everybody agrees on the significance of using language in the classroom for 
real communication. Canale and Swain were among the first to identify the elements of 
communicative competence [17]. First, there is grammatical competence, which provides a summary 
of phonology, pronunciation, lexicon, language structures, and sentence formation. Second, 
understanding socially constructed usage rules is required for linguistic knowledge. It is involved with 
learners' comprehension of various sociocultural contexts such as configurations, topics, and 
communicative functions. It also addresses the use of acceptable grammatical forms for various 
communicative features in a variety of sociolinguistic contexts. Third, students' abilities to speak and 
understand texts in the modes of listening, speaking, reading, and writing are linked to their discourse 
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competence. It is involved with the devices and networks of various types of texts. Fourth, strategic 
competence focuses on cognitive grindstones used in the face of grammatical, contextual, or discourse 
difficulties, such as the use of relevant sources, grammar paraphrase, requests for rehearsal, 
explanation, slower speech, difficulties addressing strangers when unsure of their social status, or 
problems locating acceptable cohesion devices. It is also implicated in performance indicators such as 
communicating with background music.  

DST method is one of the cutting-edge online education methods available to be used in the 
classroom. It is an audio-visual innovation that consists of still images and videos segments with 
background music or sound and a voice-over storyline [18]. This method necessitates the creation of 
a short definitive movie with multiple digital materials to achieve an appealing demonstration. 
Furthermore, Barber [19] defines digital storytelling as a personal story told through the use of image 
sensors, computers, and non-linear composing tools to create short audio-visual stories.  Personal 
narratives, storylines that examine historical events, and stories that are primarily used to inform or 
instruct are the three types of digital narratives [20]. DST method is lovely as well as the lively 
relationship of storyline and innovation that is attempting to prove to be a powerful force in the 
teaching process. In recent years, there has been a rise in involvement in the various advantages of 
digital storytelling. Some works have also investigated how digital storytelling is used in a variety of 
settings, such as K-12 education, higher education, health care, aging, involvement, and others. The 
previous researchers have found several benefits to using digital storytelling learning methods. 
Students' comprehension of content knowledge can be improved through digital storytelling works, 
and teachers are prepared to change their teaching methods and curriculum to also include digital 
storytelling [21]. Students' mobile learning stories show that they were motivated to think more 
carefully about the interpretation of the subject matter or story, customize their experience, and explain 
what they knew about the topic before and during the process of creating and conversing with their 
stories.   

The University of Houston was surveyed to evaluate the various advantages and applications of 
digital storytelling [22]. One hundred fifty-five comments from people all over the world revealed 
widespread agreement in the areas of subject expertise, reflection skills, higher thinking skills, social 
skills, and creative expression. Digital storytelling had numerous applications in numerous settings. 
In the language class, stories had also found a home. The previous experiences that students bring to 
a group of students are a great point of discussion as well as a good start for students to write about. 
When students do not yet have the necessary words to interact exclusively in writing, the language of 
pictures and music can assist them to share information. This is particularly true for relatively low 
learners. As a result, it is critical to fully comprehend what digital storytelling involves and how to 
apply it in reality. Aside from the benefits discovered by using this method, some researchers [23][24] 
have discovered some drawbacks. First, they demonstrated that this method is only appropriate for 
lengthy communication training. Furthermore, this method is difficult to implement because it 
incorporates several literacy concepts that students do not yet understand, such as time constraints, 
difficult narratives, and limited expertise in the use of digital media. Second, because there are no real 
assessment criteria for the assessment parameters used, assessing learning outcomes is often 
subjective. Digital Storytelling is defined as the act of telling narratives in digital form [25]. This 
activity entails blending two or more of the ones that follow, either created by them or by others: 
Photos Playback Video Clip Text Screenshots, such as those from video games and webpages, as well 
as other visuals and digital technology. Furthermore, [26] found that the concept of creating a digital 
story consists of two steps: selecting a topic, gathering information on the chosen topic, composing a 
script, constructing a storyboard, capturing audio-visual items, making and publicizing the digital 
story. They can create a speech video, a webpage, an audio interview, or merely textual content with 
a 'twist,' such as browsing text or shifting colors to offer various moods. Students could write a memoir 
or a narrative in any genre you specify. Furthermore, Cetin [27] found that the concept of creating a 
digital story consists of two steps: selecting a topic, gathering information on the chosen topic, 
composing a script, constructing a storyboard, capturing audio-visual items, making and publicizing 
the digital story. They can create a speech video, a webpage, an audio interview, or merely textual 
content with a 'twist,' such as browsing text or shifting colors to offer various moods. Students could 
write a memoir or a story in any genre they specify. Some scholars have debated the usefulness of this 
method in the frame of reference of ESP. This method, according to [28], can greatly enhance students' 
verbal and non-linguistic abilities.  
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Moreover, Pealver and Urbieta [29] demonstrated the same thing in terms of using this 
methodology to generate new literacies in interpersonal communication that they could presumably 
apply in their future jobs. Based on the existing researches, the digital storytelling method is very 
effective in improving students' communication skills, not only in English for academic purposes but 
also in English for specific purposes. In this regard, this study focuses on the use of this method to 
improve nursing students' oral language proficiency. Based upon phenomenology research conducted 
by Bullington [30] nurses commonly have difficulty prioritizing dialogue with patients, due to lack of 
time, organizational and cultural factors. Like other health care professionals, nurses may also have 
difficulties communicating with patients due to personal fears and shortcomings. The parameters 
applied for the nurses’ communication competence include interaction, professional vocabulary, 
language quality, fluency, pronunciation, and presentation. There are two methods used for assessing 
speaking skills by nurses [31]. Firstly, in the observational approach, the student's behavior is observed 
and assessed unobtrusively. In the structured approach, the student is asked to perform one or more 
specific oral communication tasks. His or her performance on the task is then evaluated. The task can 
be administered in a one-on-one setting with the test administrator and one student or a group or class 
setting. In either setting, students should feel that they are communicating meaningful content to a real 
audience. Tasks should focus on topics that all students can easily talk about, or, if they do not include 
such a focus, students should be allowed to collect information on the topic. 

The Centre for Digital Storytelling (2010) divided the creative process into 8 stages to classify the 
main components of a digital story. This method, dubbed "The Seven Elements of Digital 
Storytelling," consists of the following elements: (1) Point of View reveals the story's objective and 
the author's viewpoint; (2) A Intense Question piques the audience's interest and will be answered by 
the conclusion of the narrative; (3) Emotional Information immerses the viewers in the story; and (4) 
The Gift of Voice assists the viewers in knowing the story through customization of the storytelling, 
(5) The Influence of Theme music offers specific music to facilitate the narrative, (6) Economy tries 
to avoid overburdening the audience with increased use of visual effects and/or sound, and (7) 
Storytelling offers a pattern to the story and interacts with how steadily or quickly the decision is 
made. In addition to the aforementioned phenomenon, some institutions that have attempted to 
improve nurses' communication competence in some nursing education programs have met with 
setbacks. Some of them are an absence of opportunity to practice communication skills in hospital 
situations, the inadequate time assigned for ESP in Nursing English, an incompatibility between 
source material and curriculum, and the possibility of meeting interaction competence-based targets 
[32]. This argument is in line with [33] who argue that due to time constraints, organizational 
constraints, and cultural factors, nurses have difficulty prioritizing dialogue with patients. This 
research proposes a learning approach solution based on information about the deficiencies of ESP 
teaching methods for nurses in Indonesia, particularly regarding the use of digital storytelling (DST).  

Even though the fact that some researchers have evidenced the efficacy of using this teaching 
method in various aspects and elements of language learning in general, studies on its application in 
teaching ESP received little attention. Some nurse education investigations have demonstrated the 
utility of using digital stories, such as the effect of using digital stories in promoting a deeper 
understanding of primary healthcare concepts in nursing students [34][35]. Furthermore, several 
studies in the field of nursing have investigated the soft skills that nurses must possess and were 
conducted by some researchers involving communication aspects [36] [37]; however, there has never 
been any research on the use of the DST method in ESP learning, particularly to improve nurses' 
English communication competence. The study's findings are expected to make a significant 
contribution to the advancement of medical effective communication among Indonesian nurses 
seeking international employment. Furthermore, the study's findings can be used as guidelines for 
nursing academic institutions and nursing English ESP educators to continue providing students with 
high English proficiency. Furthermore, this study advances our understanding of how to create 
authentic and developmental learning contexts that can be used in a variety of educational settings. In 
summary, the goal of this study is to assess the effects of digital storytelling on nurses' English 
language proficiency as well as students' perceptions of the use of storytelling in their educational 
approaches. 
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2. Method 

The purpose of this study, as previously stated, was to test the efficacy of using the digital 
storytelling method to improve nurses' communication competence using English ESP. To accomplish 
this goal, this study employed a classroom action research design that incorporates both primary 
quantitative and qualitative data. This study's quantitative data were the scores of speaking skills 
obtained by using standard speaking rubrics that are commonly used to measure speaking skills. The 
assessment of speaking skills focuses on mastering the previously mentioned grammatical 
competence, sociolinguistic competence, and strategic competence. The three parameters of 
communication skills in nursing ESP, as well as the range of scores for each competency, have been 
integrated and adapted into speaking rubrics. While the qualitative data in this study were obtained 
through questions in the form of a survey applying google form. This research was conducted at the 
Faculty of Nursing and Midwifery, Universitas Prima Indonesia, from July to August 2021. The 125 
students as the subjects of the study were derived from 3 classes of the 7-th semester students taking 
medical English classes, drawn using a cluster sampling technique. The subject selection was based 
on the availability of the subjects for the three classes. The study used three speaking tests in the 
pattern of a speech in three topics concerning disease explanations, drug use characterizations, and 
medical services topic-related preselected by student nurses to collect quantitative data for this study. 
The themes adhere to the ESP Nursing English course of study as established by the study program. 
Every topic has a five-minute time limit for students. Speaking competency assessment grading rubric 
was used as evaluation criteria. The study identified students' communicative competence via digital 
video using the Association of American Colleges and Universities' Oral Communication Value 
Rubric on the nurses' communication skills, key messages, delivery techniques, language, 
organization, and supporting materials The ten-item questionnaire has been used to evaluate nursing 
students' attitudes of the use of digital storytelling; the advantages and disadvantages of this method 
are to continue improving nursing students' medical competence. This study's qualitative data were 
gathered through a questionnaire survey using a Google form device to investigate students' 
perspectives of the use of digital storytelling in enhancing nursing students' speaking skills. In this 
study, quantitative data in the form of scores were analyzed using descriptive statistical analysis with 
SPSS version 22 to test the effectiveness of the digital storytelling method's application. Meanwhile, 
qualitative data from survey results in the form of a Google form were analyzed using qualitative data 
analysis techniques such as collecting data, reducing data, categorizing data, analyzing data, 
interpreting data, and concluding data. Briefly, the classroom action research design in Figure 1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 1.  The Research Cycle 
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Figure 1 shows how the steps of this research were conducted. Before the treatment was carried 
out in the first cycle, the communication skills of nursing students were assessed to get an overview 
of their communication competence in the medical field. After that treatment (digital storytelling 
method) was applied in cycles 1 and 2 where their communication skills were also measured in this 
cycle. The next step taken is to analyze and compare the pretest scores, cycle 1 values, and cycle 
values 2. While the qualitative data in this study were analyzed by qualitative data analysis. The 
method of classroom action research selected was based on the solution to a problem, which would 
be to evaluate the efficiency of using digital storytelling to enhance nurses' communication skills in 
English. Teachers who act as investigators can highlight the potential learning process and the use of 
this digital storytelling method by employing this method. The use of such a method is preferable to 
the use of numerous different methods, which typically do not investigate the learning process and 
instead concentrate purely on research findings. This implementation is expected to generate credible 
research outcomes that can be used to establish this method as a basic method for improving nursing 
students' speaking proficiencies. Even though the number of nurses using this method remains limited, 
the results are expected to provide a characterization of how beneficial this digital storytelling method 
is, not only within the topic of scholarly speaking but also in the issue of English for specific purposes.  

3. Results and Discussion 

1) The Improvement of Students’ Communicative Competence using DST 

The Description of Nurses' Communicative Competence Improvement Using the DST Method 
was based on the input and reflection of the student's video results from the first cycle, in which each 
student was assigned to make a video with a different topic from the video they chose earlier from the 
three selected topics. The second cycle was also two weeks long, as was the first. At this point, students 
were asked to be more careful in expressing their ideas and communicating their feelings so that the 
video viewers could understand what they were saying. After two weeks, the returned student videos 
were collected and assessed for a week by the instructor team. After this stage, the instructor team and 
students reconvened to discuss the videos created by students using the digital storytelling method; 
content, background music, image quality, information content, and so on. The research team 
surveyed students' perceptions of the use of digital storytelling to increase students' communicative 
competence at the end of this activity. Table 1 shows that the lowest score from the pre-test was 54, 
while the highest score from test cycle 1 was 65. 

Table 1.  Nursing Students’ Communicative Competence on Cycle 1 

Cycle N Range Minimum Maximum 
Mean Standard 

Deviation 
Variance 

Value SE 

Pre-test 125 22 54 76 63.71 .556 6.211 38.578 

Cycle 1 125 17 61 82 74.50 .412 4.601 21.171 

The highest pre-test score was 76, while the highest test cycle 1 score was 82. This table also shows 
that there is an improvement in the communication competence of nursing students after using the 
digital storytelling method, as evidenced by the comparison of pre-test and post-test scores (63.71) 
and cycle 1 of the score test (74.50). The variance value indicates that the distribution of student scores 
is also very diverse. Table 2 below contains a description of the second cycle of nurses' communicative 
competence improvement using the DST method. Table 2 shows that the lowest score from cycle 1 
was 65, while the highest score from cycle 2 was 68. The highest score from cycle 1 was 82, while 
the highest score from cycle 2 was 87. 

Table 2.  Nursing Students’ Communicative Competence on Cycle 2 

Cycle N Range Minimum Maximum 
Mean Standard 

Deviation 
Variance 

Value SE 

Cycle 1 125 17 65 82 74.5 .142 4.601 21.171 

Cycle 2 125 19 68 87 79.6 .318 3.557 12.649 

Table 2 also shows that after the second cycle of using the digital storytelling method, nursing 
students' communication competence improves, which can be seen by comparing the test score on 
cycle 1 (74.50) to the test score on cycle 2 (79.58). The variance value indicates that the distribution 
of student scores is also very diverse. 
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2) Students’ perception of the Use of DST Method Students Positive Perception 

In this study, the result of the survey to the respondents about the benefits and drawbacks of using 
the digital storytelling method in an attempt to acquire a picture of nursing students' perceptions of its 
use is displayed in Table 3. The three positive benefits of the digital storytelling method that are placed 
in the highest frequency the options; making English learning interesting 90 (72%), having self-
confidence in practicing English 88 (70.4), and having great opportunity to practice English 84 (67.2). 
After clarifying with numerous responders their motivations for choosing this digital storytelling style, 
they disclosed that learning medical English had been a new and extremely exciting experience for 
them. Because they felt well equipped to speak English, their self-confidence grew dramatically. They 
also mentioned that they have more opportunities to practice their English in circumstances that are 
tailored just for them. In addition, they can develop their skills by reflecting on their skills through the 
video content they produce. 

Table 3.  The student perception of the use of the Digital Storytelling Method 

Perception Total Percentage (%) 
having great opportunity to practice English 84 67.2 

having good preparation for making English narration 78 62.4 

improving writing competence 67 53.6 

making English learning interesting 90 72.0 

making self-reflection on their competence 83 66.4 

having own experience on making their movies 74 59.2 

increasing learning efficacy 68 54.4 

having unique and interesting activities 73 58.4 

having the opportunity to correct their English 75 60.0 

feeling challenged to increase medical vocabularies 54 43.2 

feeling challenged to comprehend stories deeply through literature 62 49.6 

having self-confidence in practicing English 88 70.4 

 

3) Students’ negative perception 

The research reveals, as stated previously, that seventeen participants have a negative perception 
about the use of digital storytelling methods in improving nurses' English language proficiency. The 
data on negative perceptions were coded and calculated from the seventeen respondents as follows; 
(1) eight students complained that the assigned topic was too difficult. They enjoy doing the activity 
in general; however, they had never been assigned such activities before, so they found it difficult to 
complete the tasks. Apart from exploring the advantages of the use of the digital storytelling method, 
the research team also surveyed the disadvantages of digital storytelling for nursing students; (2) seven 
respondents stated that the time allotted to complete the digital storytelling task was extremely limited, 
whereas the time required to prepare this digital video had to be extensive. Third, ten respondents 
complained about their inability to complete the tasks assigned to them due to their limitations in 
communicating the story's content in English. Fourth, four student respondents expressed concern 
about their lack of computer literacy, while the success of the digital storytelling method was also 
determined by nursing students studying medical English's understanding of computer literacy. The 
bandwidth level of negative attitudes of the application of this digital storytelling method is associated 
with their weakness in the use of nursing English, the choice of topics that are unfamiliar to them and 
too difficult, and the limited time allocated to execute the program, according to the four negative 
reviews obtained from interview data. 

Based on the findings of this study, using the digital storytelling method had a significant effect on 
increasing ESP English communication competence. The results of the descriptive analysis of the 
result section support this finding. According to the findings, the majority of students gave a positive 
response, with the main reason being the excellent opportunity to practice English, having good 
preparation for making English narration, improving writing competence making English learning 
interesting, making self-reflection on their competence, having own experience on making their 
movies,  increasing learning efficacy,  having unique and interesting activities, having the opportunity 
to correct their English, feeling challenged to increase medical vocabularies, feeling challenged to 
comprehend stories deeply through literature, and having self-confidence in practicing English. These 
findings are consistent with previous researches on the use of digital storytelling in foreign language 
learning [38][19][39]. Aside from the benefits of using this method, the results of the survey 
distributed to respondents show dissatisfaction with the level of difficulty, lack of mastery of digital 
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technology, lack of mastery of the material discussed, and the consistency of English teachers in using 
this method to improve students' speaking competence [23]. Student nurses were motivated to 
investigate more deeply the elaboration of their medical theme or narrative, customize their knowledge 
of medicine, and describe specifically what they comprehended about the content areas while 
producing and communicating about their medical important subjects based on the research results of 
the assessment of student-produced stories. Some fascinating points of view, unique information, and 
diverse resources revealed that nursing students were designed to illustrate their ideas and involvement 
with the source material visibly and audibly, rather than simply reviewing concepts and theories 
related to the topic [35]. Given the distracting visual technology and the lack of processing and 
presentation of voice and images in homework assignments, it is assumed that students enjoy the 
concept of piecing together their ideas and integrating them in whatever way they wanted using 
themes, sound, storylines, directions, transitions, and another individual possesses effects [40]. 

These findings also indicated that digital storytelling should be given more attention because it 
facilitates communication with a unique ability to learn new effective teaching and IT skills such as 
acquiring and formatting digital pictures, recognizing types of files, taking photographs while using 
audio, searching for images and text, and using Image Story to adjust, set up, and save a series of 
stories [41]. These results support the work of Alcalde-Peñalver and Santamaría-Urbieta [29]. Besides 
that, digital storytelling provided a practical way for learners to study how to use time productively, 
especially if significant inventions resources, and functional editing tools were made available to 
motivate them to produce successful stories. This effort demonstrates how recognizing student nurses' 
accepted needs can help them store, access, share and reuse quality stories [11], [42]. This study 
reflects the implementation of the digital storytelling method for improving nursing student 
communication competence in discussing medical topics such as drug description, disease description, 
and nursing action description. This method was successfully applied to student nurses. According to 
the findings of this study, this method should be used as frequently as possible to improve the 
communication skills of education in the field of medical nursing services. Even though this method 
is still relatively new in nursing education institutions, this study demonstrates that it is very relevant 
and significant for improving nurses' communication competence. Almost every study found that 
digital storytelling improved academic communication skills [43][33] [44]. It is particularly suited to 
use in technological innovations for some reasons. First, students who have discovered an authentic 
way of expressing themselves should be given a voice. Second, it places technology in the hands of 
the learner, allowing him or her to control how it is used within the parameters set by the teacher. If 
previous research has only focused on general English mastery using this method, this study shows 
that it is also very relevant for improving students' communication competence in ESP for nursing 
students. The findings of this study can also be used to bridge the gap between school and student 
expectations for obtaining healthcare communication through this method. Although the findings of 
this study are similar to and confirm the findings of previous studies [45];[46];[47] on the application 
of the digital storytelling method, the findings of this study are distinct in that the method used is a 
mixed research design that incorporates quantitative and qualitative data. Another distinguishing 
feature is that the use of the digital storytelling method is limited to ESP English nursing, which 
focuses on technical vocabularies related to nursing activities. The findings of this study are expected 
to add to the literature on nursing English ESP learning, particularly in terms of improving 
communication competence. 

This study also uncovered several unexpected facts. Learning to speak, which previously relied on 
traditional methods and media, was less appealing to student nurses. The use of this digital storytelling 
method offers an excellent opportunity for student nurses to investigate their capacity to communicate 
what they had observed, learned, studied, and practiced in the form of video media [48]. Furthermore, 
the learning outcomes they create can be converted to social media platforms such as YouTube media, 
allowing their works of art to be stored and viewed by many people. This is one of the primary 
motivations that other research findings have not identified. Although the application of digital 
storytelling in this study was able to significantly improve nurses' communication competence in 
general, there are some limitations of the study that need to be supplemented by future research. First, 
this limitation pertains to the number of topics chosen as well as the modes of communication. Future 
studies are expected to investigate the dialogue mode, which was not covered in this study. The 
findings of this study show that the digital storytelling method is not only effective in improving 
student communication in an academic context but also in a professional and work context, as in 
English ESP learning [49]. This method can be used and developed by English teachers by applying 



ISSN 2684-9240 International Journal of Education and Learning 9 
             Vol. 4, No. 1, April 2022, pp. 1-12  

 

 Anita Purba et.al (Improving nurses’ ESP communicative competence…) 

 

it to other fields. The application and development of the course must be based on an analysis of 
student needs, which is the foundation of nursing English ESP learning [50]. Aside from the method's 
effectiveness, the favorable response offered by nursing students as study subjects is a significant 
factor to consider when using this method to improve students' communication abilities in general, 
and medical communication. 

4. Conclusion 

The results of the study reveal the digital storytelling method has a significant impact on the 
English language proficiency of student nurses. By these findings, the digital storytelling method is 
not only efficient in enhancing' communication abilities in academic achievement in a broad sense, 
but also career-related fields such as Nursing English ESP. Furthermore, this study found that this 
blended learning has some positive effects on student nurses' motivation to learn English, target-based 
learning, expanding digital literacy skills, and, most importantly, mastering content materials. The 
findings of this study are highly beneficial to both teachers and nursing students. This method can be 
used by ESP English teachers to inspire and enable nursing learners to achieve their communicative 
competence, particularly in the mastery of medical English. Using this method, students can take 
advantage of technological capabilities in their tools to practice medical communication skills, which 
are highly valued in the nursing field. More studies are expected to support the use of such a method 
in foreign language learning in Indonesia, such as looking into how this method can be applied to 
many other language skills aimed at enhancing medical communication in general. In addition, the 
findings of this study can be added to the literature on the use of digital storytelling methods to 
improve the competency of Indonesian nurses' English communication skills, which can be used as a 
reference for future studies on the subject. Whereas most previous research findings have disclosed 
the success of using this method, neither any study has explored the efficacy of using such an approach 
to enhance ESP English communication skills, especially in the nursing field. This study's findings 
provide a different dimension of impactful methods for improving communication skills in the 
healthcare profession, which is a critical need for Indonesian nurses. Aside from the numerous benefits 
of using this method to improve the oral communication competence of nursing students related to 
their field, this research should be continued by other researchers, such as those related to the general 
field communication function that has not been touched by this study. Weaknesses in topic selection, 
time allocation, and computer literacy must also be addressed before this method is used. 
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